Fall 2008 Issue – Taking the next step 

Welcome to the Fall Issue of the Rap Sheet.  This is the time of year when thoughts turn to new beginnings.  In this issue we look at opportunities for young people with disabilities to continue learning and growing.  College once considered an impossible dream for a person with significant disabilities can be a reality.  Those interested in spreading their wings can join Americorps or other community service projects.  Whatever road you take, we hope you will dream big.  
Dream Big
Jennifer McIntosh, Manchester Community College Student
When I was younger, my mom used to say to me, “When you go to college….”  I just always assumed that I would be a college student.  I never thought otherwise.  Going to college has been a big dream in my life.

I attended high school at Crotched Mountain School in Greenfield NH, which is a school for children with disabilities.  My teachers at Crotched Mountain knew about my dream, and gave me assignments that challenged me and helped me to learn the skills I would need for college.

After I finished high school, my transition team encouraged me to take online college courses. However, what I really wanted was to go to classes on campus so I could meet other students and really participate in college life.  I began by enrolling in a course at Nashua Community College; today I am a student at Manchester Community College.

Before I began my course I met with the college’s Disabilities Counselor to arrange special accommodations.  I speak with a communication device and use a specially equipped computer to write.  Together with the counselor, we drew up a plan.  I would have an aide in the classroom to set up my equipment and take notes for me.  I would have extra time to take quizzes and tests.  I also was able to get my textbooks on CD, if they were available in that format.  This means that I can read my assignments without someone turning the pages for me.  

In classes I have found that the instructor and the other students really want me to be able to participate.  They listen to my responses on the topic that is being discussed. Even when the conversation has moved on, there are students who want to hear what I have to say.  Some students are really tuned into me and can tell when I have something I want to say.  They will let the instructor know I want to speak. While this has not happened in every course, this has been my experience in most of my classes.

Before I took my first college course, I doubted my writing ability.  I thought I was too slow to be able to write papers for college.  I have learned to organize my time and when I am working in my room, my housemates know not to disturb me.  Because it takes me a long time to write a paper, I’m taking one course a semester.  So far I’ve been able to do it.  I’ve been very successful academically and I’m very happy with my achievements.  

I am considering taking more than one course next semester.  

Just like everyone at college, I want to make new friends.  That part hasn’t been so successful - yet!  I do have friends I knew before college, who I see at school and can hang out with.  However, it is difficult for me to make friends with new people.  I feel shy about approaching students and I think they feel awkward about talking with me.  I am trying to make friends by finding people who have the same interests as I do.  I’ve signed up for college clubs, but so far haven’t been contacted.  I’ll keep trying.  I’m always happy to talk to people about how my assistive technology works.  I have found that as the semester goes on and people in my class get to know me, they have an easier time talking to me.   My hope is that as students at the college get used to having me there, they will find it easier to talk with me, and maybe even to talk with other people with disabilities who they meet in the future.

I have my dream.  I’m going to college and working towards a degree in psychology.  Now I’m working on my next dream – I want to be an advocate for children with disabilities.

So you think you can’t go to college?

Julia Freeman-Woolpert, Disabilities Rights Center

Last week I dropped my daughter Anna off at Guilford College in North Carolina far, far away from home.  It’s a big adjustment (for both of us).  She is struggling with homesickness, making new friends, managing a bank account, getting her internet to work, and taking care of her health care needs. And we haven’t even begun to discuss her classes.  For Anna and other students, college - that next step towards independence - is so much more than just academics. Learning to handle the many demands of adulthood from finances to relationships to time management are all part of the college experience.

It wasn’t so long ago that college for people with cognitive and intellectual impairments was unthinkable.  Today, college is increasingly becoming a realistic option for people with cognitive disabilities.  For these students, just as for students without disabilities, the benefits of attending college are enormous and go far beyond the classroom. 

For students with disabilities and their parents who are seeking a college experience there are a wide variety of options. There are specialized colleges and postsecondary programs that are designed specifically for students with disabilities, as well as a growing number of opportunities at colleges and universities that admit primarily typical students.  Most traditional colleges have counselors in their Office of Student Services who can provide information and support - including arranging accommodations - for students with disabilities.  

There are a handful of colleges established exclusively for people with disabilities; these include colleges such as Gallaudet University for deaf and hard of hearing students (http://www.gallaudet.edu/) and Landmark College for students with learning disabilities (http://www.landmarkcollege.org). Recently specialized programs for people with cognitive challenges have started appearing on traditional college campuses, programs such as Strive U at University of Southern Maine (http://www.pslstrive.org/), the Venture Program at Bellevue College in Washington (http://bellevuecollege.edu/venture/), and in Boston, Lesley University’s Threshold Program (http://www.lesley.edu/threshold/threshold_home.htm). 

These “specialty” college programs offer a curriculum specifically designed to meet the needs of students with cognitive disabilities and provide a good system of supports and accommodations for this student population. 

For students with cognitive challenges who are not interested in a full time program, another option is to enroll in community education courses or audit courses at a school near where they live.  The University of New Hampshire system and the state’s community college system offer a variety of opportunities for students with disabilities.  (See the article about Brie Dillon’s experience at UNH on page XXX).  The higher expectations for these courses may lead to higher achievement and greater self esteem for students with disabilities and the non-disabled students in the class will have opportunities to learn from their disabled peers.

It should be noted that colleges are not legally required to accept students who do not meet their admissions criteria and most colleges have competitive admissions requirements including grades, test scores, and graduation from high school/GED.  However, for students who do not meet competitive entry requirements, it is often possible to make special arrangements. Some colleges are willing to waive criteria in order to achieve more diverse student body.  Typically, admissions criteria are less stringent and more flexible for community education, noncredit courses, audited courses, and nontraditional programs. 

For example, Great Bay Community College (http://www.greatbay.edu/) has an open acceptance policy with no academic admissions requirements.  Sharon Cronin, Disability Services Coordinator, said students with intellectual impairments have enrolled in regular courses, but they often struggle to meet academic requirements.  Recently, Great Bay Community College established the START Hospitality Program, designed to prepare students with intellectual impairments ages 18-25 for entry-level positions in the hospitality industry.  Students completing the START program receive a certificate from the American Hotel and Lodging Education Institute.  Students with IEPs who are 18-21 years of age can participate in this program as part of their special education. Manchester Community College is developing a similar program.

The Individuals with Disabilities Education Act (IDEA) does not apply to postsecondary education and the supports a college must provide to students with disabilities are different from those required by local school districts.  Colleges, however, ARE subject to the Americans with Disabilities Act and Section 504 of the Rehabilitation Act, and are required to provide equal access and to make reasonable accommodations in both academic programs and campus life.  This includes providing accessible dorms and classrooms, testing accommodations, taping of lectures, books on tape, and appropriate scheduling.  Students must specifically request the accommodations that are needed.  Colleges are NOT REQUIRED to provide personal care or related services, offer a different curriculum, lower academic standards, or fundamentally alter their programs. (For more information on the law covering postsecondary education see page XXX.)

And what about funding? There are many options. Plenty of private scholarships exist, some specifically for students with disabilities. Another potential funding source is Vocational Rehabilitation (see page XXX for more about VR and college funding). For students between the ages of 18 and 21, who receive special education, but who have not graduated with a high school diploma, college courses or other postsecondary options can be a part of the student’s individualized education plan and placement. In practice, however, some school districts still do not understand this and it can be difficult to get districts to agree to these options.  As part of support services, Area Agencies for Developmental Services can also provide funding in some situations.  Americorps and other national service programs offer tuition assistance for students who have completed national service requirements. College work-study programs are also worth exploring. 

In regard to federal financial aid, The US Department of Education has an “Ability to Benefit” rule for students who have not graduated from high school or received a GED and who want to enroll in postsecondary education AND apply for federal assistance. Students are required to show an “ability to benefit” from college by passing required testing in verbal and math skills at high school levels. This will exclude many students with intellectual impairments from traditional federal financial aid for college.

The trend is clearly moving in the direction of more and better options for students with cognitive or intellectual impairments. So if you think you can’t go to college, think again!

A Toast to Margaritas

We are pleased to provide an update to the story about Cory Pierson, “Looking for Respect at Margaritas” (Rap Sheet Summer 2008 issue). When the story first appeared readers contacted Margaritas, to express their outrage about how the restaurant had treated Pierson.  Bob Hoffmeister, Margaritas new President and COO, responded immediately.  Hoffmeister, who had not been involved in the decision to put Pierson on a “do not serve” list, contacted Pierson, the Disabilities Rights Center, the Council on Developmental Disabilities, and the Rap Sheet.  He apologized for the treatment Pierson had received and invited Pierson and his friends and family for drinks and dinner on the house.  At dinner, Hoffmeister presented Pierson with a Margaritas shirt, and provided sombreros for the whole party.  A good time was had by all, and Pierson has put Margaritas back on his list of favorite watering holes.

Destination Graduation





Hedi M. Bright 

It was not so long ago that I began my journey with the New Hampshire Leadership series.  A critical aspect of the Leadership experience, is working with a team to address an issue or problem facing people with disabilities.  In my Leadership class, several of us chose to look at the graduation process for students receiving special education services.  We were concerned that in some school districts students with disabilities were not allowed to participate in the graduation ceremony with the rest of their class.  

With a trunk full of questions and adrenaline as our fuel, we began our journey.  Our search led us to the New Hampshire Department of Education where we gained valuable information about pre-graduation, graduation, and post-graduation planning for public school students who receive special education services.

Under federal law, all students have a right to a Free and Appropriate Public Education.  In addition, Sections 504 of the 1973 Rehabilitation Act prohibits discrimination in the implementation of grading policies, distribution of diplomas, and establishment of graduation policies.  We learned that local school boards have the authority to set graduation requirements and conditions for issuing diplomas so long as these do not violate a student’s civil rights.  In New Hampshire schools offer multiple of diploma, certificate, and graduation options including: 

•  Standard/Regular Diploma for students who complete a specified number of credits and obtain a minimum grade point average as outlined by the local school district.

• State Diploma can be earned when a student meets the state standards, but does not meet the school district’s course and credit requirements for a standard diploma. Currently, to receive a state diploma a student must 20 credits.

•  General Education Developments (GED) for students who pass a high school equivalency test (the GED exam). This is as an alternative to earning required course credits for standard or state diploma.

•  Certificate of Completion/Attendance certifies that a student has completed a specified number of classes and/or met attendance requirements.

•  Participation in the Graduation Ceremony with their class is possible for students who will continue to receive special education services after age 18.  However, the student will not receive a signed standard diploma at this time as this would result in termination of special education services.

In deciding which diploma option to pursue, it is essential to understand that when a student receives a standard signed diploma, the student’s right to a free and appropriate public education ends.  The student will no longer be eligible to receive special education services, including transition services, and vocational training. In addition, some Social Security benefits and other resources can unknowingly be terminated when a standard signed diploma is received.

As you begin the transition planning process (ideally by age 14) it is helpful to become informed about your school district’s graduation policies.  Graduation goals should be part of transition planning and specified in the student’s Individualized Education Program.  Students have a right to receive special education services until age 21; these services include, but are not limited to, vocational training and placement, college transition assistance, and support to develop independent living skills. Students also may participate in Extended Learning Opportunities (ELO’s) as a way to earn credits outside of the standard school curriculum and traditional classroom.  Examples of ELO include independent study, apprenticeships, community services, on-line courses, and summer programs.  The Parent Information Center’s Guide to the New Hampshire Rules for the Education of Children with Disabilities is an excellent resource for families whose children receive special education services. 

In undertaking this project I was particularly concerned about the importance of allowing all students – including those with disabilities - to take part in the graduation ceremony. Students using special education services can participate in the graduation ceremony with their class and still receive special education benefits until the age of 21 as long as they do not receive a standard signed diploma.  Schools have found different ways to handle this; some provide a blank diploma, others an unsigned diploma, or an alternative certificate.  When the student turns 21 and is no longer eligible for special education services, the school district issues a standard signed diploma for those students who have completed the necessary requirements.  

I find it troubling that there are still districts that do not allow students who will continue to receive special services to participate in the graduation ceremony with their class.  The local school board has the power to set policies for the awarding of diplomas and participation in graduation. It is important to understand, however, that these policies are not permanent.  Students and parents can work with their school board and school administration to change these policies.  I believe that the grand march at graduation marks the culmination of many years of effort by students and their families.  It is a final triumph and there must be room for diversity. 

NH Special Olympics

We apologize for the omission of NH Special Olympics in the Resource Page for the 2008 Summer Issue. Special Olympics New Hampshire (SONH) is a non-profit organization providing sports training and athletic competition for children and adults with mental challenges.  Currently 3,200 participants and thousands of volunteers, friends and family take part in SONH activities. To learn more about Special Olympic programs visit their website at http://www.sonh.org/ or contact them at: 

Special Olympics New Hampshire

       
650 Elm Street

       
Manchester, NH 03101

       
Telephone (603) 624-1250 or toll free at 1-800-639-2608

Creativity + Support = College

Ann Donoghue Dillon, M.Ed., OTL, Clinical Assistant Professor, UNH 
Our daughter Brianna has a smile that lights up a room. She is a sweet and joyful person who is loved deeply by her friends and family.  Now age 23, Brie has for the past four years enjoyed volunteering in a preschool and at a community organization that supports families.  In both places, Brie has met people who have made her life richer and she has been able to make a positive contribution.  Brie has also taken classes at the University of New Hampshire.  

Brie has a rare condition called Aicardi Syndrome and due to her disability she has many physical and medical challenges. Brie has seizures, uses a wheelchair, is legally blind, takes many medications, and takes all liquids through a G-tube in her abdomen. Because her body does not produce any growth hormone she is very small and has fragile bones.

Creativity and persistence have helped all of us figure out ways that Brie can have a productive and meaningful life.

While Brie has significant challenges, she has been included in regular schools and classes since she was 4 years old.  Whenever we had a question of how Brianna could participate in an activity, we asked, “What would she do if she didn’t have a disability?” Approaching the situation from this perspective helped us to figure out how she could be included.  Brie was always part of her school community, making contributions in unexpected and creative ways. 

Brianna’s high school years were interesting, challenging, and, for the most part, fun! Friendships were the best part of Brie’s life.  Her friends from junior high carried over into high school and she enjoyed wonderful times with them, including birthday parties and sleepovers.  However, as these girls grew older they began to go their separate ways.  Perhaps having an aide who helped with her seizures and other needs made it more difficult for Brie socially.  But her aides were fun women and well liked by her friends, so maybe it was something else that led to this change.  While some friendships faded, others emerged.  Brie went to the prom and her good friends made sure she joined in the promenade and got to dance!  It is wonderful for Brie when friends are present in her life, for they truly are the best presents.

While Brie did not receive her high school diploma at age 18, she did “graduate” on time with the students she had gone to school with since kindergarten.  Because the school did not award her a diploma, Brie remained eligible to receive special education from her local school district until she was 21.  Our family and her school team worked hard to ensure that the years from18 to 21 were productive.  We appreciated that the school district was flexible and community-oriented in how it supported Brie’s education.  

To help us plan for her future, we held a large meeting with many of the important people in Brie’s life.  With guidance from a skilled facilitator, we developed a vision for Brie and a plan on how she could get there.  To carry out this plan, a circle of support that included family, close friends, and key people in Brie’s life was brought together.  An inclusion facilitator hired by the school district led the group.  Brie’s circle of support helped the people who worked with her to set high expectations, create positive volunteer experiences, and weave the development of communication, motor, and sensory skills into her daily life. 

An important part of the vision for Brie was that she be able to attend college at UNH.  Making this a reality was a very creative and adventurous process!  Brie enrolled in a continuing education course in Puppetry through the University’s Theatre and Arts Department.  With help from her support person Jamie Stone, an energetic and “can-do” UNH student, Brie created fabulous puppets that she could touch and manipulate. After the success of the Puppetry class, Brie enrolled in a Costume Design course.  Course requirements included a significant amount of sewing. While Brie pressed her switch to make the sewing machine go, Jamie would maneuver the material through the machine.  Brie even made herself a pair of pants! Through Jamie, Brie’s social circle widened.  
Brie, Jamie and her friends ate lunch together and they all hung out together at the student union.  Being at UNH, Brie was been able to be with young people her own age.

For Brie, taking college courses was a wonderful opportunity to meet new people, make friends, and learn new skills.  It took a lot of planning and creativity to make it work, but it was well worth the effort.  Having the right supports made it perfect!
Universal Course Design: Leveling the Playing Field for all Learners 
Kirsten Behling, M.A, University of Massachusetts

I am struck by the fact that, in the body of work that describes students with disabilities in postsecondary education, there is a substantial focus and reliance on accommodating the "disability," the things that are “wrong” within the student, but little or nothing on ways in which college faculty can adjust the ways in which they teach to better reach the increasingly diverse student body.


 (College graduate and self-advocate with disabilities)
Today’s collegiate student body is composed of students from very diverse backgrounds. Students are returning to college as war veterans, as single parents, as full-time working professionals.  Students come from diverse racial, ethnic, and socioeconomic backgrounds.  And some have disabilities.  The variety of individualized experiences of today’s students forces the realization that no two students learn alike.  For this reason college faculty must recognize that the traditional lecture and exam methods of educating students are no longer adequate.  Today’s diverse student body learns best through a multi-modal approach.

Universal Course Design (UCD) offers faculty the means for providing multi-modal instruction and assessment.  UCD is rooted in the principles of Universal Design, an architectural concept that encourages architects to design buildings to be usable by the greatest number of people from the beginning.  Rather than retrofitting a building with a ramp or elevator, architects began incorporating these accommodations into the blueprints of the building and discovered that access to the building was improved for everyone - parents with baby strollers, professionals with wheeled-briefcases, shoppers with packages, and people with disabilities. 

College faculty have taken the concept of Universal Design and are applying it to their courses.  By providing the entire class with the accommodations typically asked for by students with disabilities, faculty realized they were increasing access to their course for all learners.  For example, students with disabilities frequently request note takers for their courses.  Faculty now understand the benefit of providing class notes for everyone (ESL learners, students who had to miss a class due to a family emergency, or who don’t take notes very well) and have begun building this into the blueprint of their course. 

In another example, an occupational therapy professor at the University of New Hampshire recognized the difficulty that students had studying for an upcoming exam on correct arm positions.  She came up with the following solution which provides students with multiple models of correct performance: 

“While I was demonstrating the correct positioning of the therapist’s arm, I had a student videotape what my hands were doing. I then put the video clips on my class website for students to access when they were studying. The students were thrilled with the new study materials, reporting that without those clips, they wouldn’t have been able to pass their comps. The best part is, that since then they have asked their other OT professors to make similar clips for their courses.”

Faculty also are incorporating UCD strategies into assessments.  Recognizing that final papers and written exams often are not an accurate reflection of student learning - particularly for students who do not do well on traditional assessments - faculty are becoming more creative.  An adaptive technology professor at a Rhode Island College offered his class the following choice: 

“About a third of the way through the semester, after observing my students, I decided to add another option to the final exam. They could take the final exam or develop a website. The website was supposed to reflect what they had learned in class, incorporate their own experiences and provide a cultural perspective of assistive technology. About 65% of my students chose to develop a website and they were great!”

Student response to multi-modal instruction and choice of assessment has been tremendous. Faculty utilizing UCD have reported that students participate more in class discussions, are receiving higher grades, and are enrolling in additional courses that they are teaching. Perhaps most important is the feeling of comfort students say that they have with the course. Students report when professors adopt a UCD approach, they are better able to connect with the course content.  As a student with a disability recently pointed out:

“Universal design is such an obviously good idea, I don’t understand why more professors don’t recognize that. The point is that they [professors] don’t have to alter classes for people with disabilities, and it helps everyone.” 
 

The end goal of Universal Course Design is to provide equal opportunities for all students, no matter their diversity, to gain full access to the course.  Faculty can widen the doors to their classroom by using a multi-modal approach and incorporating UCD into their curriculum. 

To learn more about Universal Course Design visit: www.universalcoursedesign.org. 

Success in College

Katherine Berger, Director Disability Services for Students, University of New Hampshire

Thinking of going to college? Are you a student who has a disability?  The college learning environment is very different from the highly structured world of high school. Imagine you are in a car, from kindergarten until graduation your parents, teachers, counselors, and other support people have been driving while you sit in the back enjoying the ride. When you begin college the car stops, everyone gets out and throws you into the driver’s seat. As a college student, you will be the person responsible for your actions, your learning, the grades you earn, and your success. 

It is critical that you understand your disability and how it impacts your ability to learn and participate in college life and what accommodations you need to succeed. Understanding your responsibilities and rights are equally important. As a student with a disability, you may be eligible for certain academic accommodations and services such as having a note taker in class or being given extended time for exams. Once you have been accepted at college, you should contact the office of Disability Services for Students (the name of this office will vary from school to school).  This office will play a key role in your academic experience and will refer you to other support services on your campus. 

Strategies for Success

To be an effective learner in college you will need a set of tools that can help you create learning strategies tailored to your unique strengths and information processing skills.   

While still in high school you should

· Take courses that prepare you for college.

· Challenge yourself to take on difficult tasks without the help of teachers or parents.

· Be an active participant in your Individual Education Plan (IEP) or Section 504 meetings.

· Discuss your disability assessment with your parents and school psychologist, medical doctor, or other diagnostician.  Know your strengths, as well as how your disability impacts you in the classroom.

· Know the name of your disability - a “learning style” is not a disability.

· Meet with your high school counselor to discuss what you need to do to prepare for college. (Should you take the ACT/SAT?)

· Obtain a copy of your latest evaluation.  The evaluation should be less than 3 years old and done by an appropriate diagnostician. 

· For those colleges you are interested in, contact the college office responsible for disability accommodations to find out what is required in order for you to receive accommodations and/or services.

· Visit all colleges you are interested in attending.

Advice from current college students who have disabilities 

· Talk to your academic advisor, disability service office, faculty members, and other students about classes that you are considering.  Ask questions about the class format; the instructor's teaching style; and class requirements, including the amount of reading, number of papers assigned, and type of tests given.

· In choosing courses, remember to balance your workload for the semester with less demanding classes as well as more challenging ones.

· If possible, get the class syllabus before the semester begins so you can see exactly what is required for the course. 

· Start reading early!  If possible, purchase your textbooks before the class starts.  This way, when the instructor assigns reading for the first week you will be ahead of schedule. 

· Use a calendar/planner and write down what you need to do for each day. Write in exam times, due dates for papers, reading assignments, and scheduled study times. 

· The day an assignment is given break it into manageable chunks.   For example, to write a research paper, you will need to schedule time to do library research, read materials, develop an outline, and create a rough draft.  Schedule each of these tasks on your planner as a daily assignment that must be completed.  Allow extra time in the schedule; that way if you hit a snag you have time to deal with it.  Most important, don't procrastinate. Work within your schedule and stay ahead of assignments.

· Keep up with the assigned readings.  This will ensure you are familiar with the vocabulary and the concepts being covered in class. Reading ahead also will help you take better class notes.  Ask your instructor to clarify any questions you have from the reading that are not addressed during class. 

· When you start reading, first scan the chapter. Look at pictures, graphs, and headings.  Write down unfamiliar words and look these up in the glossary or a dictionary before you start reading. Read the chapter summary and study questions.  

· Read in short time blocks. You will remember more of what you read than if you attempt marathon reading sessions.

· As you read highlight, underline, or place a check mark next to important information.  If you highlight an entire page you are marking too much. Mark just enough to jog your memory.

· After you have completed reading and marking the chapter go back and write concise notes.  Stick with the basic facts and information that was new to you.

· When taking class notes use short phrases rather than whole sentences. Develop your own abbreviations or shorthand. Leave room in the margins for additional information the lecturer may cover later.  Make a note if you miss information or if what you hear is confusing; ask the instructor either during or after class for clarification or look up the information later.

· Study in the same conditions in which you will be tested.  If you can't eat, drink or listen to music during the exam, try to study the same way.

· Study groups are great for clarifying some concepts, but they should complement personal study time—not replace it. 

· Schedule a specific time each day for studying.  Study during your "alert" times, not when you are tired or hungry. Study your most difficult or least favorite subject first. 

· Take study breaks.  Avoid marathon study sessions and cramming. 

· Grab stolen moments – in the doctor’s waiting room, on the bus - to study or review material. 

· Try to study when you are relaxed and not when you are upset or unable to concentrate.  Sign up for a yoga or meditation classes.

· If you need assistance ask the instructor for help right away; do not wait until you are failing the class.

Adapt these tips to fit your unique learning style and ask friends and classmates about the techniques they use.  Never be afraid to try a new method. And, remember that you are responsible for your successes! 

The road to graduation – one college student’s journey

Carol Stamatakis, NH Council on Developmental Disabilities
Galen Butcher, diagnosed at age three with classic autism, did not speak until he was nearly four years old.  Intensive intervention began even before a formal diagnosis.  He received extensive supports throughout his school years in regular classrooms.  In May 2008 Butcher was awarded a Bachelor of Science degree in computer aided drafting and computer mapping from Keene State College.  It has been a long road for Butcher, who in addition to autism has Crohn’s disease, a chronic medical condition.  His perseverance has paid off; today he works as a Computer-Aided Drafting Technician for an engineering firm.   
Butcher’s achievements are the result of hard work and careful planning.  In order to attain his academic goals he had to learn to manage his disability and medical condition.  The following steps also helped to lay the foundation for his success as a college student.  

• Good vocational testing in his sophomore year in high school, showed that Butcher had strong visual perceptual skills.  This steered him to technical drawing classes which he enjoyed and was good at. 

•  Beginning in his sophomore year in high school, his classroom aide was slowly phased out.  This move forced Butcher to become more independent and helped him start to develop the patience and resilience that he would need in college.

 •  He took an extra senior year in high school, giving him time to develop more confidence and maturity before taking the leap to college.

•  The summer before college, Butcher attend KSC’s six week “Link” program where he earned credit for two courses while building the study, organizational, and self-advocacy skills he would need to succeed in college.

Butcher worked exceptionally hard at KSC and his determination had a lot to do with his success.  His father, Larry Butcher, also credits Keene State College for “going the extra mile” to ensure that his son had a successful college experience. 

The Office of Disability Services (ODS) and Aspire (a federally funded “Student Support Service” that is free to low-income, first-generation college students and individuals with disabilities) coordinated their efforts.  With their guidance, he wrote a letter to his professors and met with them at the start of each semester; this gave him the opportunity to explain his disability and talk about his need for clear feedback.  ODS and Aspire arranged for peer tutors and note takers, and provided guidance in developing time management and study skills.  

Throughout his college career, KSC provided Butcher with a wide variety of supports. Butcher met weekly with a counselor at KSC Counseling Center and KSC’s dietary services counseled him on nutritional choices to help manage his Crohn's disease.  The Offices of Disability Services and Residence Life granted his request for a single room, giving him the privacy to manage his medical needs and removing the stress of living with roommates. 

Psychology Professors Larry Welkowitz and Linda Baker recruited mentors to help Butcher connect with the college community, develop interpersonal skills, and learn how to handle difficult social situations.  In turn, the mentors received feedback and guidance from the professors, wrote about their experiences, and received course credit for their work.

College was not without its challenges, Butcher reported, “People were harassing me on campus.”  Initially Butcher reacted inappropriately and said that he had been written up for his response.  His strong support team, plus a firm but understanding Dean of Students, helped him get through difficult times.

Butcher created a learning environment that helped him to succeed.  To eliminate distractions that interfered with studying, he made a conscious decision not to have a TV or video games in his dorm room or later in this apartment. He also took advantage of family and community supports. He used KSC tutors and worked with his mother to study hard for his more challenging liberal arts classes. Two internships with local companies allowed him to apply his classroom learning, and to transition to part-time, then full-time work.  He has also received outreach services from Monadnock Developmental Services to support him in independent living off campus and in maintaining his job. Excellent doctors in Keene and Boston helped Butcher manage his Crohn's disease and saw him through a serious health crisis. 
While Butcher was serious about academics, he also made room for diversions. A tenor with perfect pitch, he sang in choirs at KSC and in the community. Butcher biked to local restaurants, went on campus and club sponsored trips, and enjoyed KSC activities like casino nights. 

Asked what advice he would give to a student with disability who is contemplating college, but worried about how to handle it all, Butcher recommended starting with courses in fields you are adept at and gradually taking on more difficult courses.  For Butcher, this meant starting with courses in technology, math, and music, and adding required liberal arts courses, such as English and biology, one course at a time.  It is also important to take full advantage of the supports that are available from your family, college, and community. 
Your Legal Rights:  Disability Law and Postsecondary Education

Andrew M. Esterday, Legal Intern, Disabilities Rights Center

Knowing your legal rights may be key to making the most of your postsecondary education.  It is important to understand that the laws governing colleges and universities are very different from the special education laws that apply to public schools. The IDEA guarantees a free and appropriate education to all students regardless of disability. While IDEA guarantees do not extend to postsecondary schools, colleges and universities must abide by the Americans with Disabilities Act and Section 504 of the Rehabilitation Act.  Under these federal laws postsecondary institutions must ensure that no student is discriminated against because of a disability, and that all students have equal access to school services (this include access to non-academic services, such as housing and athletics).  Schools are not required to fundamentally change their programs in order to accommodate a student with a disability.  There is no prescribed due process procedure for postsecondary students who feel their rights have been violated; depending upon the school, students may utilize an internal institutional grievance process, complain to the United States Office for Civil Rights, or sue in court. 

Students attending postsecondary institutions are considered adults and entitled to privacy. Colleges and universities have a legal and ethical duty to keep information about their students - including disability-related information – confidential.  Protection of confidentiality typically extends only from the school to third parties.  In cases where a student may be a danger to herself or others, school counselors may report any self-injury or hospitalization to the school administration.  The inability to access information about their son or daughter may be of concern to some parents.  If a student wishes, he or she may give the school permission to share information with their parents. 
Admissions: Discrimination is Illegal

When deciding which students to admit, schools may not discriminate based on disability.  Individuals are not required to reveal a disability and during the admissions process it is illegal for a school to ask about disabilities.  However, students may choose to inform the school about their disability.  For example, when applying to a school a student may wish to disclose that he has a learning disability to explain low scores on a standardized test.  In this situation, the school should focus on those aspects of the application – course grades, teacher evaluations - that offer a more accurate measure of the student’s ability.  Most colleges include student performance on standardized tests, such as the SAT, ACT, and GRE as part of their admission criteria.  These tests must be accessible and may not have an adverse effect on individuals with disabilities. In the past, testing agencies flagged the scores of students who took the test with accommodations; while it is no longer the practice for agencies administering the SAT and ACT to provide this information to schools receiving their scores, other testing agencies still do. 

Documenting Your Disability: Required for Accommodations

Under IDEA school districts are responsible for identifying students with disabilities, at the postsecondary level, students themselves must reveal and provide documentation of their disability in order to receive accommodations.  Postsecondary schools are required to provide accommodations only after a student has provided proof of his or her disability.  Colleges and universities typically have their own policies on accommodations and the specific documentation required to prove disability.  Students are responsible for paying for any assessments or evaluations that are required by the postsecondary institution.  Therefore, it is important for a student to check with the school and start the process to arrange for accommodations as soon as possible after admission, to ensure that the student is able to begin classes with everything in place that he or she needs to succeed.   

Reasonable Accommodations

There are a variety of accommodations available to postsecondary students with disabilities.  Accommodations may include: 1) academic adjustments, including substituting or waiving required courses, or adapting the way in which courses are conducted; 2) changes in exams, such as allowing students added time or the ability to take an oral instead of a written exam; and 3) providing auxiliary aids, including taped texts for visually impaired students and adapting classroom equipment.  Ideally, the student and the school would work together to determine what accommodations the student needs and what the school will provide.  While schools must pay the costs of accommodations, schools are not required to provide aids and services of a personal nature, such as tutors for personal study.

Any accommodation provided by the school must be “reasonable,” which means it cannot constitute an undue burden on the school or result in a fundamental alteration of the program.  In court cases where postsecondary institution have refused to provide accommodation, those schools have had to explain why a particular aspect of their program, such as a foreign language requirement or multiple choice exam, was essential.  Courts typically defer to the school’s judgment on what would be a “fundamental alteration.”

Understanding your rights and obligations can put you in a strong position to have a successful experience in postsecondary education.  For more information, call the Disabilities Rights Center at 1-800-834-1721 or visit our website, www.drcnh.org.  
Vocational Rehabilitation and Post-Secondary Education

James Fox, Esq. & Julia Freeman-Woolpert, M.Ed., Disabilities Rights Center

According to a report issued by the National Council on Disability, "People with disabilities have lower average levels of education and training. They are twice as likely as those without disabilities not to have a high school degree (25 percent compared with 12 percent) and less than half as likely to have a college degree (13 percent compared with 30 percent).  Lower education levels limit not just current employment opportunities but also future opportunities, given that 15 of the 20 fastest-growing occupations require an Associate's or higher degree."  A college or other postsecondary education not only opens the door for a satisfying career, it also significantly increases an individual’s earnings over their lifetime.  An important resource for helping students with disabilities obtain a postsecondary education is New Hampshire Vocational Rehabilitation (VR). 

Working with VR is fairly straightforward.  For those eligible for VR services, the process includes an assessment of skills and interests, and the creation of an individualized written rehabilitation program (IWRP).  The intent of the IWRP is to assist the individual in identifying and pursuing an employment goal that is based upon his or her strengths, resources, priorities, concerns, abilities, and capabilities. 

The employment goal should reflect the individual’s long-term career interest and is not intended to simply help obtain placement in an entry-level position.  As defined in the Federal Rehabilitation Act, the goal of the program is "to maximize employability, economic self-sufficiency, independence, inclusion and integration into society."  Providing assistance for an individual to obtain a post-secondary education, including a college degree, fits squarely within the responsibilities of New Hampshire VR program. 

VR can support a variety of resources that are needed for an individual to meet his or her employment goal.  In addition to tuition, VR can provide funding for a broad array of services and supports including room and board, books, and assistive technology.    Those interested in improving their employment options, including pursuing a postsecondary education, should contact their local VR office for additional information.  They are there to help.  
Do not Take ‘No’ for an Answer!

Roberta Gallant

Self-advocacy groups help people with disabilities learn how to stand up 
for themselves.  People First of New Hampshire is a statewide self-advocacy 
organization that offers people with disabilities opportunities to speak up and 
advocate for themselves.  The Capitol City Self-Advocacy Group, a chapter 
People First of New Hampshire’s, teaching techniques to improve communication 
skills.  By participating in the monthly Capitol City Self-Advocacy Group and 
People First of New Hampshire meetings, I have become a strong self-advocate.

Now I know how to find resources in my community.  In the telephone book, 
I found a listing for the Disabilities Rights Center (DRC).  I never knew the 
purpose of the organization.  I asked my case manager what the DRC was, 
and she told me.  I was curious about the DRC and pursued more information 
on the organization.  Doing this taught me how to ask the right people the right 
questions.  While I was a child living at the Laconia State School and Training 
Center, New Hampshire deprived me of an opportunity to receive a proper 
education.  I wanted to learn how to write better.  When my case manager 
said that the area agency would not be able to give me money for my education, 
I did not take “No” for an answer.  I went to Dick Cohen, the director of the 
Disabilities Rights Center, and asked him to advocate for my education.    

He helped me to obtain one tutoring hour a week focused on writing.  
After a few months I realized that I needed more than one hour of tutoring 
a week to work on my writing.  The Capitol City Self-Advocacy Group taught 
me to solve my own problems.  First, I spoke to my case manager and asked 
her for some more money for tutoring.  She told me that I did not have enough 

money in my Client Account.  She referred me to the New Hampshire Charitable 
Foundation to apply for additional money.  I found out where the organization 
was and walked there to pick up an application.  Filling out the application was 
not easy for me, but I sought assistance from the right people.  My outreach 
person helped me write an essay about why I wanted more tutoring.  I asked 
my tutor to type a recommendation for me.  I received an additional five 
hundred dollars from the New Hampshire Charitable Foundation.  Every 
week now, I attend a two-hour class at Parker Academy.  

People First of New Hampshire and the Capitol City Self-Advocacy Group 
help people with disabilities represent themselves when they need assistance 
in solving problems.  I have learned to recognize what organizations and people 
could be useful for me and how to ask for their help.  Never accept “No” for an 
answer!  Just because one road is a dead end, you can take other routes to reaching 
your goals.

National Service Programs: Another Option

Julia Freeman-Woolpert, Disabilities Rights Center

National service can be an extremely valuable, even life changing, experience according to Steve Hoad.  Hoad, who is blind, spent several years working with VISTA and AmeriCorps, and was the statewide volunteer coordinator for the Maine Conservation Corps. 

AmeriCorps and other national service programs offer wonderful opportunities for young people looking to expand their horizons, learn new skills, and serve their country.  Many of these programs serve as a “gap year” between high school and postsecondary education, a break from college, or an alternative to college.  Hoad recommends national service for youth who are unsure about what direction they want to take for the future or for those who want to explore a particular field of interest.

Hoad said the AmeriCorps was initially hesitant to hire him for fear that if things did not work out he might sue for discrimination.  In the end, AmeriCorps brought him on board and provide the accommodations that he needed.  AmeriCorps volunteer Jessica Dollar of Canterbury said the program also made accommodations for her, including widening doorways for her wheelchair.  Dollar who worked for a year with NHREADS, credited AmeriCorps with helping to launch her career as a teacher.  While at UNH, Thad Mandsager, who has quadriplegia, was an intern at the Seymour Osman Community Center in Dover.  After graduation, AmeriCorps program PlusTime New Hampshire helped him secure a job at the Center.  Following his community service, Mandsager was hired as Director of the Community Center’s after school program. 

Federally funded national service programs are legally required to actively recruit qualified individuals with disabilities. The National Service Inclusion Project is one of several initiatives designed to increase participation of people with disabilities in these programs.  While AmeriCorps and other service programs have made gains in supporting volunteers who have physical disabilities, making accommodations for people with developmental disabilities has presented a greater challenge.

In many national service programs volunteers train, live, and work together in close quarters.  According to Hoad, many youth - with and without disabilities - find the intensity of this team environment challenging.  For participants with disabilities, the team experience can be especially daunting.  However, when it is successful, being part of a committed team can be incredibly rewarding. 

Mike Sgambati comes from a family with a long history of service.  His parents began their careers as Vista volunteers and his older brother worked with AmeriCorps to build trails in the Rocky Mountains.  When Sgambati graduated from high school, national service was a natural next step.

Sgambati enlisted in a City Year program in the Seabrook area.  City Year is a private nonprofit youth service program that partners with AmeriCorps; volunteers spend a year living together and working in schools and community programs. In his application, Sgambati and his parents informed the program about his neurological and learning disabilities and outlined the supports he would need.  City Year assured Sgambati that they would make needed accommodations, however, things did not work out that way. The program’s high degree of regimentation left little room for accommodation and by mutual agreement Sgambati left after two months.  Sgambati found it particularly frustrating that while his orientation included training on inclusion and nondiscrimination, City Year did not put these into practice in their own program.   

Still interested in national service, in 2004 Sgambati enrolled in AmeriCorps’ Student Conservation Association (SCA). While there were challenges and some difficult times, Sgambati reported, “It’s a really good program – but they need to work on some stuff.”

Sgambati’s SCA crew was based out of Bear Brook State Park in Allenstown. During the fall and winter SCA volunteers taught environmental education in Manchester schools and provided after school care. In the summer SCA crews lived together and traveled around the state doing trail maintenance in New Hampshire parks. AmeriCorps volunteers supervised the work crews.  Crew leaders rotated and Sgambati’s success on any given day depended in large part on the attitude and ability of his crew leader.

When one of the crew leaders belittled his work and humiliated him in front of his peers, Sgambati reacted with anger.  He was suspended by SCA.  Sgambati was crushed.  His parents met with the program directors to determine what could be done to keep him in the program.  SCA agreed Sgambati could continue if he received additional support.  His father took a leave of absence from his job and worked alongside his son on the trails.  Eventually, Vocational Rehabilitation provided a support person to assist Sgambati.  His father continued to drive him to the trail sites; locating the crews who were working deep in the woods was a daily challenge.

In spite of the ups and downs, Sgambati values his experiences with SCA.  He attributed his success to friends in the program who were determined to help him succeed. Sgambati is especially proud of completing the Wilderness First Emergency Responder training and receiving his first responder certificate. Sgambati, who is now 24, is using his scholarship money from SCA to pursue early childhood education at Lakes Region Community College.  He continues to have a strong commitment to community service and is a regular volunteer at the Veterans Home in Tilton.

Last year, Raf Meyers of Peterborough, participated in an SCA conservation program for high school students.  For three weeks he and other volunteers lived in tents and worked on trail projects.  It took significant planning and work by the program to support Meyers who has a neurodevelopmental disorder.  By coincidence, SCA’s National Director for Community Programs Laura Herrin knew Meyers from when she worked as Family Support Coordinator in the Claremont area.  Herrin consulted with the SCA crew on the best ways to include Meyers.  Even with her assistance there were difficult moments.  One of the crew leaders never understood why Meyers was in the program.  Fortunately others rose to the occasion and Meyers was able to fully participate and made significant strides.  Herrin said in the beginning Meyers was so shy he wouldn’t make eye contact; by end of the three weeks he was talking and laughing with his crew. 

Hoad noted that opening national service to people with disabilities benefits not only the communities they serve, but also their fellow volunteers.  We are used to thinking of people with disabilities as service recipients rather than co-workers.  Hoad found that working alongside people with disabilities opened the eyes of other team members.  He observed, “Can’t is a word you often hear about people with disabilities. AmeriCorps turns can’t into can.”

SIDE BAR

Good news for SSI recipients:

Recent federal legislation, the HEART Act (H.R. 6081), now excludes AmeriCorps benefits from income consideration for Supplemental Security Income (SSI) purposes. An SSI recipient will no longer risk the loss of SSI benefits or eligibility as a result of participating in AmeriCorps.

Youth Empowerment Services – YES!

Brianna Bosiak, Bishop Brady High School student
When I was first approached about participating in the YES program, I immediately accepted.   My name is Brianna, and I’m a sixteen year old who has grown up around people with disabilities.  Before the first meeting, I found myself getting nervous.  What if no one wanted to talk to me?  What if they didn’t like me or what if people didn’t want to interact?  While I worried about all of these things, I shouldn’t have.  Everyone may have been nervous when we walked in the Audubon Society for our first YES meeting, but by dinner time, a short hour and a half later, you couldn’t suppress the chatter.

The YES program - short for Youth Empowerment Services - is designed to help kids age seventeen to twenty-three to recognize and start achieving their goals.  No matter what our goals, whether graduating from high school, getting a job, or living on our own, the guest speakers and people who work for YES gave us the tools we needed to start planning for our future.  We learned about everything - from the history of how people with disabilities have been treated, to Futures Planning and using your personal network, to social justice.  YES is a three year project; we met monthly from April to September 2008, and after September will continue to meet quarterly.  

When I agreed to be part of this project, I never thought things would develop the way that they did.  Across the board YES has exceeded my expectations.  I have never met a more inviting and understanding group of people.  The compassion we have for one another is unparalleled; everyone is willing to listen to anything you have to say and to help in any way that they can.  I have developed friendships with my fellow participants that I hope will last a lifetime.  I think Sean said it best, “The YES project gave me the hope to be able to achieve my life time dream.  They showed us how people with disabilities accomplished their goals even though they had disabilities. They showed us how we can overcome our disabilities.  In the future, I hope to keep in touch with the people I met in the YES program, because their hope and up beat attitudes will give me courage to follow my dream.”

YES (Youth Empowerment Services) is a three-year initiative funded by the federal Administration on Developmental Disabilities.  It is designed to develop and promote leadership and self-advocacy skills to help young people prepare for their future.  YES is a project of the UNH Institute on Disability in collaboration with: People First of NH, the Alliance for Community Supports, Under One Roof, and Family Support 360. For more information, contact Frank Sgambati @ fs@unh.edu.

COLLEGE FOR STUDENTS WHO ARE DEAF OR HARD OF HEARING

Cate Weir, Director of Vision and Hearing Services at ATECH Services  
Getting ready for college is, in most ways, the same for all students.  All students need to set their goals for the future, gather information about prospective colleges, consider how to pay for their education, and make arrangements for the supports they will need to be successful.

For students who are deaf or hard of hearing, PEPNet (http://www.pepnet.org) can help negotiate the move from high school to college. The mission of this federally funded program is to improve transition services and educational access for students who are deaf or hard of hearing, including those with co-occurring disabilities.  At each step along the way PEPNet offers resources to assist students with hearing loss to have a successful college experience.

Setting Goals for the Future
iTransition: It’s My Plan http://itransition.pepnet.org/ is a free online training program designed for deaf and hard-of-hearing students, ages 14 through adulthood.  iTransition: It’s My Plan helps students determine career interests and make educational choices.  Not only is this an excellent resource for students and their families, it is also a valuable planning tool for teachers, college service providers, transition specialists, high school guidance counselors, and vocational rehabilitation counselors who work with students who are deaf or hard of hearing.  In addition to career planning, this program includes a variety of interactive activities to help students gain the skills they need to be successful in the future.  
Gathering Information  

College and University Programs for Deaf and Hard of Hearing Students     

www.lulu.com/content/1238777, is an informational guide to assist prospective college students, their parents, and high school guidance counselors in finding the right college.  The guide contains information obtained from a 2006-2007 survey of deaf and hard of hearing students attending postsecondary programs in the United States. The college options in this guide include schools that have programs specifically designed for deaf and hard of hearing students, as well as those that provide support/accessibility services for deaf and hard of hearing students.

Paying for College 

The PEPNet website http://pdc.pepnet.org/Links/fin.asp includes links to connect students to a variety of sources for information on how to pay for college, including Vocational Rehabilitation, federal financial aid programs, and available scholarships.

Arranging for Needed Supports

 iTransition: It’s My Life   http://itransition.pepnet.org/  offers students assistance in learning how to make the most of their college experience.  Once accepted at a college, the student should meet with a counselor in their campus’s Disability Support Services Office to arrange needed accommodations.  Colleges can provide students who are deaf or hard of hearing with interpreters, note takers, computer assisted real time caption (CART), computer assisted note takers (CAN), and assistive technology.  In addition to information about academic accommodations, iTransition: It’s My Life, provides students with information about how to get the supports they need to participate in those aspects of college life that happen outside the classroom.

For more information about PEPNet, you can contact the project’s NH liaison, Jane Nunes, at jane.nunes@pepnet.org
Resources – Postsecondary options

National Websites

AccessCollege 

http://www.washington.edu/doit/Resources/postsec.html
Designed to help faculty, administrators, and staff create accessible environments, programs, and resources for students with disabilities and to help students with disabilities prepare for and succeed in college.

Advocating Change Together (ACT)
http://www.selfadvocacy.com

A grassroots organization run by and for people with developmental and other disabilities whose mission is to help people with disabilities to see themselves as part of the disability rights movement.  ACT distributes tools and materials that help individuals and groups promote self-advocacy in their lives and work.

AmeriCorps 

http://www.americorps.org/Default.asp
A federal program that works in partnership with local and national nonprofit groups to offers a wide variety of community service opportunities. 

Association on Higher Education and Disability (AHEAD) 

http://www.ahead.org/
AHEAD is a professional association committed to full participation of persons with disabilities in postsecondary education. 

Building Effective Youth Councils: A Practical Guide to Engaging Youth in Policy Making 

http://www.forumforyouthinvestment.org/node/127
A guide, developed by the Forum for Youth Investment to help states and localities create or strengthen youth councils.  It provides a general framework for establishing youth councils and outlines the principles for youth action. 

Campus Mental Health: Know Your Rights!
http://www.bazelon.org/l21/rightsguide.htm 

A guide for college and university students seeking help for mental illness or emotional distress that offers information to help students find and use mental health resources on campus and safeguard their rights. 

College and University Programs for Deaf and Hard of Hearing Students     

www.lulu.com/content/1238777
A guide to assist prospective college students who are deaf and hard of hearing, their parents, and high school guidance counselors in finding the right college.

Corporation for National and Community Service

http://www.cns.gov/ 

The Corporation is the nation’s largest grantmaker supporting service and volunteering. Through Senior Corps, AmeriCorps, and Learn and Serve America programs, it provides opportunities for Americans of all ages and backgrounds to serve their communities.

Disaboom.com 

http://www.disaboom.com/
A website with information, news, and reviews on health, living, the media, recreation, and careers.  Disaboom.com also offers chat rooms and multiple discussion areas.

Disability Mentoring Day 

http://www.dmd-aapd.org/
DMD, community-based program, to bring students and job seekers with disabilities into the workplace where they can learn first hand about career opportunities. This site offers fact sheets, promotional materials, a list of local coordinators, a toolkit, and more. 

Diversity World 

http://www.diversityworld.com/Disability/career.htm
Diversity World has a career development webpage with a list of career and leadership development resources, and scholarships and internships for students with disabilities. 

E-Mentoring Program for Students with Intellectual Disabilities in

Transition

http://nisonger.osu.edu/Transition/EMentoring.htm
A program developed by the Nisonger Center in Ohio that connects students with disabilities transitioning from high school to college with mentors who share their transition experiences. Students complete an online course that helps them prepare for the transition to employment or college while communicating weekly with their mentor.

Heath Resource Center 
http://www.heath.gwu.edu/ 

National Clearinghouse run by George Washington University that provides information on educational disability support services, policies, procedures, adaptations, accessing college or university campuses, career-technical schools, and other postsecondary training.  Includes information on financial assistance, scholarships, and materials to help students with disabilities transition into college, career-technical schools, or other postsecondary programs. 

National Center for Learning Disabilities 

http://www.ncld.org/content/view/357/344/ 

Educational Choices for students with learning disabilities

http://www.ncld.org/images/stories/downloads/parent_center/transition_to_college.pdf Parent Advocacy Brief “Transition to College: Strategic Planning to Ensure Success for Students with Learning Disabilities” 

http://www.ncld.org/content/view/894/
Article about what high school students with disabilities need to know about preparing for college.

National Collaboration on Workforce and Disability for Youth

http://www.ncwd-youth.info/  

Offers resources and publications on education and employment and assists state and local workforce development systems to better serve youth with disabilities. 

National Youth Employment Coalition

 http://www.nyec.org
A national organization dedicated to promoting policies and initiatives that help youth succeed in becoming lifelong learners, productive workers, and self-sufficient citizens. This site contains information on legislation, best practices, and leadership development. 

National Service Inclusion Project

http://www.serviceandinclusion.org/index.php 

Promotes the active engagement of people with disabilities in community service.

PEPNet 

http://www.pepnet.org
A federally funded program committed to improving transition services and educational access for students who are deaf or hard of hearing. 

Self Advocates Becoming Empowered (SABE)

 http://www.sabeusa.org
SABE strives to ensure that people with disabilities are treated as equals and that they are given the same choices, rights, responsibilities, and chances to empower themselves.

Think College

http://www.thinkcollege.net/ 

Assists youth with intellectual disabilities, family members, and professionals. The site includes discussion board for students interested in sharing college experiences.

Transition Coalition

http://transitioncoalition.org/transition/index.php 

Online information, support, and professional development from University of Kansas on topics related to the transition from school to adult life for youth with disabilities. 
Transitiontocollege.net

http://www.transitiontocollege.net/
Information and resources on college options for students with intellectual disabilities from the Postsecondary Education Research Center (PERC) project. 

US Department of Education, Office for Civil Rights

http://www.ed.gov/about/offices/list/ocr/transition.html
OCR publication "Students with Disabilities Preparing for Postsecondary Education: Know Your Rights and Responsibilities." 
US Department of Labor, Office of Disability Employment Policy

http://www.dol.gov/odep/categories/youth/career.htm 

Includes information on youth and career preparation and work-based learning experiences 

NH Resources

Institute on Disability

Youth Empowerment Services YES 

http://www.yesleadership.org 

An initiative of the UNH Institute on Disability to promote leadership and self advocacy skills to help young people prepare for their futures. 

NH Department of Education 

 http://www.ed.state.nh.us/education/
Main office (603)-271-3494

Special Education On-Call Consultant  (603)-271-3741

NH Parent Information Center 

http://www.parentinformationcenter.org
(603) 224-7005 V/TDD
(800) 947-7005 (NH only)

PIC provides information, support, and educational programs for family members, educators, and the community.  PIC is a pioneer in promoting effective parent involvement in the special education process.

Volunteer NH

http://www.volunteernh.org/html/home.htm 

Includes information on NH AmeriCorps. Contact Tim Dupre timdupre@volunteernh.org, 1-(800)-780-8058, or (603) 271-7206 or fax (603) 271-7203
